Abstract
Introduction
The three most important b elief systems influencing education philosophy and thus also educational practice in South Africa are traditional African religion, secular humanism and Christianity. Conflicting b elief systems are manifested in different and conflicting cosm ologies, anthropologies, philosophies and pedagogies.
In the field o f education the influence o f b elief systems is inter alia manifested in conceptions o f knowledge, conceptions o f time, standards o f education, attitudes towards discipline, learning styles, and so forth. In this article the first two o f the above-mentioned will be discussed in relation to their significance for education. As this is a comprehensive theme for an article the focus will only be on the most important aspects, avoiding the particulars o f the matter. There is a vast body o f literature that interested readers can consult on the detailed particulars o f these matters.
The Bible teaches that God is the extracosmic originator o f all truth, be it religious or scientific. Thus scientific truth relates to its religious foundation. Because God is the origin and source o f all that exists, religious and scientific knowledge should be a unified and meaningful whole. The unity o f all knowledge should be upheld, despite the fact that the knowledge explosion brought about a division o f knowledge into disciplines and subjects during the last two hundred years. The meaningful unity o f knowledge means that faith and knowledge should not be separated into two domains, the former belonging to a domain divorced from reason and the latter belonging to the domain o f reason and science where human reason is regarded to be autonomous and the only source o f authoritative knowledge. Furthermore, the unity o f knowledge means that true knowledge should lead to commitment and action and cultural formation in accordance with a Biblical life and world view (Dreckmeyr, 1997: 26-30; Spier, 1979:25-27 ).
In Christian thought science can be described as an attempt to discover God's created lawful order, that is the totality o f laws, principles, norms and rules that apply to the created world order and which God kept intact despite the human fall into sin. Facts derive their true meaning from the created order o f reality, which humans are able to know from God's revelation in nature and in the Bible (Ouweneel, 1997:44, 51; Kalsbeek, 1975:64-66 ). God's lawful ordering o f human existence and creation as a whole sets boundaries to human action. Besides these determinant conditions God has also set normative conditions for human actions that cover the whole range o f our relationships with creation. These normative conditions are revealed in Scripture, but in order to translate them into normative action w e must also carefully investigate creation itself (Fowler, 1980:47-48) . Without the perspective o f faith that only the Bible can give all examination o f creation will, however, produce only a distorted picture o f the world (Fowler, 1987:213) .
According to Christian belief true knowledge is possible because o f the real, objective existence o f the structure and order that God created. Christian scholars should realise, however, that human knowledge is subjective and that true knowledge depends on the proper use o f our God-given cognitive abilities. True knowledge always points to God (Dreckmeyr, 1997:26-28) . Scientists should therefore use their God-given logical and empirical research abilities within the context o f the wisdom o f divine revelation. Human reason was also affected by the fall into sin, and therefore it should be subjected to the Word o f God. In spite o f the wonderful abilities o f human reason as a gift from God, all scientific endeavour is only provisional and open to alteration (Ouweneel, 1997:14-18). Humans can never know everything there is to know.
To a Christian nature is neither a sacred domain (as primal societies believe), nor a neutral terrain (as humanists believe). God has revealed H im self in nature, which is a part o f His creation. Humans, who are created in God's image, are appointed to exercise stewardship over nature (see Psalm 8). Such stewardship implies responsibility towards God and fellow humans. The Christian goal o f acquiring scientific knowledge is responsible action and a dominion which controls the environment for the good, and not for the autonomous mastery thereof (Fowler, 1990:79-80 ). In the Christian perspective, nature is amenable to human governance and cultural development, but this should be done in such a manner that it remains true to the created order o f reality (Smith, 1988:107-108 ). The Reformation's grounding o f modern science (described above), which in fact allowed modem science to emerge (Hodgson, 1997), is accepted by scientists who practise science within the Christian world view. The Biblical grounding o f science has, however, in general been lost sight o f -due to the secular humanism that the spirit o f the Renaissance and Enlightenment engendered (Ouweneel, 1997:67).
The secular humanist view of knowledge
In secular humanist scientific practice the supra-natural sphere is denied because it is incompatible with secularism's own religious basic motive, which assumes that the law for knowing is situated within the human knower. Secular humanists believe that human reason functions in a self-sufficient and autonomous way. True knowledge, they believe, can be obtained through observation, experi mentation and rational analysis and does not point to God, but to the human individual autonomous knower. This belief is a product o f the process o f secularization that started with the Renaissance and freed human reason from the bonds o f church and divine revelation (Schoeman, 1975:28- The autonomy o f human reason that secular humanists assume cannot provide a common basis to the different secular humanist paradigms and philosophical trends. There is no encompassing philosophical framework unifying secular humanist scientific practice; thus knowledge cannot be presented as a unity. Various philosophical frameworks exist instead, for example positivism, rationalism, pragmatism and existentialism (Van Niekerk, E.J., 1995). The positivistic movement has been the dominant stream throughout the nineteenth and twentieth century and it has been known by names such as empiricism, neo positivism, logical positivism, logical empiricism, analytic philosophy, etc. (Fowler, 1980:30) . Each o f the -ism s in secular humanist thought originate from the absolutising o f one specific scientific viewpoint which considers empirical reality only from one fundamental aspect o f human experience. Thus each -ism is an attempt to reduce all other aspects o f human experience to modalities o f the absolutized aspect. Such absolutization o f one specific aspect o f reality is usually followed by a reaction in the opposite direction in order to present a more balanced perspective (by placing more emphasis on an aspect that has previously been neglected). The result is a seemingly never-ending chain o f reactions (Schoeman, 1988 
The traditional African view of knowledge
The most important religious motive in the lives o f traditional Africans is to fit harmoniously into the traditional order for life which is rooted in traditional religious views. This motive implies that the cosm ological structure o f super natural outside influences which determine traditional life must be kept in harmonious balance. Maintaining the harmony in the cosm os is regarded as a human obligation. Fitting into the order for life further implies fitting into the community into which one is bom (which includes one's deceased ancestors). All important rituals and ceremonies have a communal character. The principle o f conforming to the community includes conforming to the deceased members because it is believed that as ancestral spirits they can influence the lives o f the living and even cosmic powers, and they should therefore always be respected. 
Educational implications
Conflicting ground m otives are manifested in different conceptions o f knowledge and time which have specific implications for education. In this section some o f the educational implications o f these conflicting ground motives are discussed. The discussion is based on the analysis thus far as w ell as an extension thereof using mostly the ideas o f Fowler (1980 Fowler ( , 1987 Fowler ( , 1990 Fowler ( , 1997 
Some implications of a secular humanist view of knowledge and time for education
The most basic implication o f secular humanism for education is that schools are regarded as secularised institutions in which the whole ethos and every aspect o f the education system/school is governed by humanistic principles. Modem humanistic religion is not identified by religious confessions o f faith, but by the humanistic principles that give direction to human activity and the societal institutions o f the modem world. This can be illustrated with reference to the view o f knowledge governing our schools. Secular humanism assumes that the law which governs human knowing is situated within the human knower. This assumption which permeates modem educational practice is a secular humanist religious presupposition which has a decisive effect on the way children are brought up in modem schools (Fowler, 1987 :27, 29, 33, 189).
In the modem world schooling is valued primarily for the power it is thought to give humans to master their environment. Mastery is therefore regarded as the supreme value in the learning process. Low priority is consequently given to learning that, though it promotes understanding, does not enhance learners' ability for power and control (Fowler, 1990 :70-71, 77-78). Fowler (1990:53) states the follow ing in this regard:
T he dom inant w orld view o f W estern so ciety includes the b e lie f in the pro g ressive hu m an co n q u est o f n atu re th ro u g h pro g ress in a u tonom ous k now ledge. A s a re su lt innovation a n d exp an sio n in kno w led g e in ord er to in crease the p o w e rs o f h u m an control over nature is h ighly v alu ed as a life value in W estern society. T h is tran slates into the educatio n al value th at gives p rio rity to the k ind o f k no w led g e th at facilitates this au to n o m o u s control over the environm ent, p articu larly scientific and m athem atical know ledge. 
Conclusion
The purpose o f the article, as stated in the introduction, was to juxtapose the most important b elief systems in South Africa and some o f their educational implications in order to reveal the vital role that b elief systems play in education. Much o f the conflict prevalent in education in South Africa today, as well as the past strife and the inevitable future strife are the direct and indirect consequences o f the conflicting belief systems in South African society and education. Therefore one can conclude that the greatest problem/challenge facing authorities in the post-1994 education dispensation is to create sufficient space/freedom within the education system for the various belief systems, so that children w ill be educated according to their parents' life and world view. The exposition in this article revealed that not all b elief systems can be reconciled with or accommodated to one another. Christianity certainly cannot be reconciled to other belief systems and still be true to itself. South African educationists and policy makers should pay due attention to this important matter, in order to facilitate communication and responsible decision-making.
